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Things that help me calm:
Medical information:

If I get worried or upset I might show it by…
Things I don’t like to do:

I will understand you better if you…

I am good at:

Name: Picture of me

Birthday:

Things I like to eat or drink: My favourite things are:

I want to be better at…

Things I like to do:
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Children on the autism spectrum can find it difficult to be around other people or to understand social 
situations. Their reactions to people or situations can appear unusual or even rude. This is unintentional and is 
often linked to the stress or anxiety of the situation. 
 
 
                                                                                                                                               
                                                                                                                                                                        
                                                                                                                                                                                       
                                                                                                                                                                                                                                              
            
                                                                                                                        
                                                                                                                                                                 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                                                                             
 

                                          

I might: 
o Not understand the unwritten social rules e.g. waiting in 

queues; standing too close; interrupting  
o Show an increase in stress levels or inappropriate behaviour  
o Be unaware of other people’s feelings or points of view 
o Have difficulty reading/understanding facial expressions and 

body language 
o Know what to do but simply not be able to do it 
o Have difficulty transferring social skills from one situation to 

another  
o Find turn-taking and sharing hard - team games and sports 

can be challenging 
o Upset or offend people without meaning to 

 

Include something 
they are interested 
in doing if possible 

 

Know your 
child’s limit 

 
Planning and preparation  
Involve your child so they 

know what the plan is 
 

Have a plan B  
Think about changes - 

weather,  
travel arrangements, 

cancellations  
 

Make activities 
time limited 

 

Avoid 
sensory 
overload 

Choose a quieter time of 
day/week/year for 

shopping, travelling or trips 
 

GIVE SPACE 
and TIME  

Try to keep 
things 

predictable 

Social times and situations 
that may be stressful: 
o School/college, 

organised activities 
o Shops and supermarkets 
o Busy play areas  
o Crowded/noisy 

environments 
o Family occasions 
o Eating out  
o Parties/ Christmas 
o Trips/days out 
o Holidays – away and at 

home 
o Travelling  
o Medical appointments 
o Visitors  
o Change to routine or 

plans 
o Having free time - lack 

of structure 
 

Social interaction  
 

 
 
 
Children on the autism spectrum can find it difficult to be around other people or to understand social 
situations. Their reactions to people or situations can appear unusual or even rude. This is unintentional and is 
often linked to the stress or anxiety of the situation. 
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Think about changes - 

weather,  
travel arrangements, 

cancellations  
 

Make activities 
time limited 

 

Avoid 
sensory 
overload 

Choose a quieter time of 
day/week/year for 

shopping, travelling or trips 
 

GIVE SPACE 
and TIME  

Try to keep 
things 

predictable 

Social times and situations 
that may be stressful: 
o School/college, 

organised activities 
o Shops and supermarkets 
o Busy play areas  
o Crowded/noisy 

environments 
o Family occasions 
o Eating out  
o Parties/ Christmas 
o Trips/days out 
o Holidays – away and at 

home 
o Travelling  
o Medical appointments 
o Visitors  
o Change to routine or 

plans 
o Having free time - lack 

of structure 
 

Social interaction  
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Helpful hints 
 Teach simple social skills/what to do in certain situations (use Social Stories)  

e.g. practise what to do when: meeting and greeting people; asking for help; buying something in a 
shop; catching a bus; eating in a restaurant; answering questions; making simple conversation  

 Give support during social activities – share information with others involved with your child so the 
support is consistent  

 Decide on the purpose of a social activity – who is it for? It may not be as much ‘fun’ for your child as 
it is for everyone else involved 

 Limit the number of people your child will need to interact with at the same time 
 Use a ‘first – then’ approach e.g. shopping first - then treat 
 Provide your child with an escape plan 

Remember: 
o Check whether I like surprises e.g. visits, parties or 

presents 
o I might not want presents to be wrapped up or to be things 

I haven’t asked for  
o I might be honest and tell someone if I don’t like them 
o Just because they’re family doesn’t mean I want to spend 

time with them 
o Don’t make me do it for longer than planned just because I 

seem to be coping – we can try to do it longer next time 

We all need 
some ’me’ time 

Give advance warning of visitors 
But don’t be surprised if your 

child keeps asking when they’re 
going to leave 

 It should be 

fun for  
everyone! 

Eating out  
Think about where to sit – at the end of 
the table, in a booth, next to the door, 

near the toilets, in a quieter area  
Keep something 

they enjoy handy 
as a distraction  

Prepare and practise an 
escape plan  
o Meet and greet people 
o Take part in the most 

important activities from a 
‘safe’ distance 

o Move to a quiet place  
o Return to say goodbye Keep checking for signs of 

stress or anxiety  
Social + Sensory = overload? 

Celebrations and special occasions  

Our senses are always providing us with information –  
through our own bodies (internal) and from the environment around us (external)  

 taste, touch hearing, smell, sight  

balance/movement 
helps us maintain our balance and posture 
and understand where and how fast our 

bodies are moving
body awareness 

tells us where our bodies are in space and 
how different body parts are moving

How we interpret this information helps us to make sense of the world around us 

Too much information (hyper or over sensitive) = overload 
  Too little information (hypo or under sensitive) = confusion

Any or all of the senses can be over or under sensitive 
It’s possible to be  over sensitive in some areas and under sensitive in others  

The levels of hypo and hypersensitivity can vary or not be present at all at times 
Situations that cause extra stress or anxiety (e.g. social, communication) affect the ability to 

process sensory information 
 

Reduce the impact of sensory difficulties: 
 Check for changes you can make to their environment 
 Prepare them for new sensory experiences 
 Have a back-up plan for times when there’s a sensory 

overload 
 Plan in time for positive sensory experiences (the 

things they enjoy e.g. movement – spinning or swinging 
of self or objects; opportunities to make noise or have 
quiet time; bright/reduced/moving lighting; access to 
their quiet/safe space or their special interest ) 

 

Difficulties with sensory 
processing can affect: 

how your child feels, how they 
think and how they behave 

Paying too much attention 
to unnecessary sensory 

information or not enough 
attention to necessary 
sensory information can 

make them feel confused, 
anxious or upset 

Complete the 
sensory checklist 
(See next page) 

Your child may find it hard to make sense of what is 
happening or to concentrate on what is important  

Try to identify your child’s 
sensory difficulties 

How do they experience 
the world? 

Making sense of sensory information
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Our senses are always providing us with information –  
through our own bodies (internal) and from the environment around us (external)  

 taste, touch hearing, smell, sight  

balance/movement 
helps us maintain our balance and posture 
and understand where and how fast our 

bodies are moving
body awareness 

tells us where our bodies are in space and 
how different body parts are moving

How we interpret this information helps us to make sense of the world around us 

Too much information (hyper or over sensitive) = overload 
  Too little information (hypo or under sensitive) = confusion

Any or all of the senses can be over or under sensitive 
It’s possible to be  over sensitive in some areas and under sensitive in others  

The levels of hypo and hypersensitivity can vary or not be present at all at times 
Situations that cause extra stress or anxiety (e.g. social, communication) affect the ability to 

process sensory information 
 

Reduce the impact of sensory difficulties: 
 Check for changes you can make to their environment 
 Prepare them for new sensory experiences 
 Have a back-up plan for times when there’s a sensory 

overload 
 Plan in time for positive sensory experiences (the 

things they enjoy e.g. movement – spinning or swinging 
of self or objects; opportunities to make noise or have 
quiet time; bright/reduced/moving lighting; access to 
their quiet/safe space or their special interest ) 

 

Difficulties with sensory 
processing can affect: 

how your child feels, how they 
think and how they behave 

Paying too much attention 
to unnecessary sensory 

information or not enough 
attention to necessary 
sensory information can 

make them feel confused, 
anxious or upset 

Complete the 
sensory checklist 
(See next page) 

Your child may find it hard to make sense of what is 
happening or to concentrate on what is important  

Try to identify your child’s 
sensory difficulties 

How do they experience 
the world? 

Making sense of sensory information
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Supported by:

1

Sensory assessment checklist
(based on the sensory profile checklist from Bogdashina, 2003 and included in the IDP autism 
spectrum)

Tick which apply and then consider which teaching staff need to know this information.

Where possible, complete this in discussion with the parents or carers and the pupil.

No. Item Yes No Don’t 
know

Action 
required

1 Resists changes to familiar routines

2 Does not recognise familiar people in unfamiliar 
clothes

3 Dislikes bright lights

4 Dislikes fluorescent lights

5 Is frightened by flashes of light

6 Puts hands over eyes or closes eyes in bright light 

7 Is attracted to lights

8 Is fascinated by shiny objects and bright colours

9 Touches the walls of rooms

10 Enjoys certain patterns (e.g. brickwork, stripes)

11 Gets lost easily

12 Has a fear of heights, lifts, escalators

13 Has difficulty catching balls

14 Is startled when approached by others

15 Smells, licks, taps objects and people

16 Appears not to see certain colours

17 Uses peripheral vision when doing a task
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Supported by:

2

No. Item Yes No Don’t 
know

Action 
required

18 Finds it easier to listen when not looking at person

19 Remembers routes and places extremely well

20 Can memorise large amounts of information on 
certain topics

21 Finds crowded areas very difficult

22 Prefers to sit at back of group or front of group

23 Covers ears when hears certain sounds

24 Can hear sounds which others do not hear

25 Is very distressed by certain sounds

26 Bangs objects and doors

27 Is attracted by sounds and noises

28 Does not like shaking hands or being hugged

29 Likes a hug if chosen to do this

30 Only seems to hear the first words of a sentence

31 Repeats exactly what others have said

32 Very good auditory memory for songs and rhymes

33 Dislikes the feel of certain fabrics and substances

34 Seems unaware of pain and temperature

35 Dislikes certain foods and drinks

36 Seeks pressure by crawling under heavy objects

37 Hugs very tightly

38 Enjoys feeling certain materials
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Supported by:

3

No. Item Yes No Don’t 
know

Action 
required

39 Dislikes certain everyday smells

40 Eats materials which are not edible

41 Likes to have food presented in a certain way on the 
plate

42 Dislikes crunchy or chewy food

43 Quite clumsy and bumps into objects and people

44 Finds fine motor movements hard

45 Has difficulty running and climbing

46 Finds it hard to ride a bike

47 Does not seem to know where body is in space

48 Has poor balance

49 Afraid of everyday movement activities such as 
swings, slides, trampoline

50 Has extremely good balance
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 . . . disruptive? . . . distracting? . . . harmful to self or others? . . . irritating? 

                                  . . . for no apparent reason? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

All behaviour: 
o has a purpose  
o is an attempt to communicate something 
o is a natural response to releasing stress 

and anxiety 

Might include: 
o withdrawal/bottle up/shutdown 
o extreme anxiety/emotional outburst  
o anger/explosion/meltdown 
o avoiding demands 
o increase in repetitive behaviours 
o intensity of restricted interests 
o no sense of danger 
o not understanding consequences of 

their actions  
o different behaviour in different places 

Often caused by:  
o stress/anxiety 
o change 
o new people/situations 
o lack of understanding  
o communication difficulties  
o sensory issues (environment)  
o personal pressure – “perfectionist” 
o expectations of others – peer/ 

academic/social 

Don’t worry about 
other people’s 

expectations and 
opinions – they don’t 

know your child 

 
May be because of 
a single incident or 

a build of things 
over time 

 

Be confident about 
doing what you know 
works for your child 

Don’t take it 
personally 

 

It’s not your fault 

Can happen at any 
time, anywhere and 

with anyone  

Take small steps 

Focus on one 
thing at a time 

What’s causing the most 
problems right now? 

Pick your 
battles 

Prioritise – be 
realistic about what 

you can handle 

When there are lots 
of behaviours it’s 
difficult to know 
where to start 

Sometimes the purpose is 
obvious but there are times 
when we can’t understand the 
message being communicated 

Try to stay calm 
 

Remember you 
are the adult 

Avoid shouting but 
be clear and firm  

Could it be: 
o For attention 
o Wanting to get 

something tangible 

Behaviour
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Behaviour
1) WHAT is the behaviour you see? 
Describe it so everyone can agree 
what it is, when it has happened and 
when it has not.

2) WHY has the behaviour 
happened? Think about what could 
have caused it – has something 
changed; did something happen 
first?

Aggressive Iceberg

Passive Iceberg
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Sometimes you need to try things more than once. Maybe your child wasn’t ready or you didn’t quite get 
it right the first time. Perhaps something that was successful in the past might work for a similar 
situation that’s happening now. It’s easy to forget what ideas you’ve tried and how they went. When 
you’ve decided on a behaviour you want to change use the table below to make a note of ideas you try 
and to keep a record of what went well or any changes you made. 

 
What is the behaviour? What causes it? 
 
 

 

 

Date  Ideas tried How did it go? 

Making a behaviour
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 Use simple visual supports to:  
o give simple instructions 
o label rooms or areas in the 

house or garden 
o provide boundaries around 

safety or privacy e.g. stop/go 
for playing on the grass; a 
cross, hand or no entry on the 
bathroom door to show 
there’s someone using it 

o give warning of a change 

Support everyday routines 
Sequencing 

Independence 
Organisation 

Get it right 
 Choose what works best for your child 
 Make it age appropriate 
 Practise – give it time 
 Involve your child in making them 
 Personalise them to include your child’s 

special interests or motivators   

Planning and preparation 
o ‘first/then’ approach 
o calendars 
o timetables 
o schedules 

Visual Supports 

What does it look like? 
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Strengths can include:  

 Highly skilled in area of interest 
 Tendency to be logical 
 Strong sense of justice and fairness 
 Independent thinking – different ways of looking 

at things 
 Visual processing – can see how things could look 
 Honest communication  
 Loyal 
 Non-judgemental  
 Good memory 
 

  
 

  

Motivation - What’s in it for me? 
Work out what motivates your child 
Use any characters or activities they like to help 
them cope with the things they don’t enjoy e.g. a 
special character towel, soap or toys for bath time; 
a special Lego model to build when eating out;  time 
on a favourite computer game after doing 
homework.  
 

Rewards – make them:  
o Immediate – to link them with the 

reason for the reward 
o Short/sharp  
o Meaningful to your child 
o Manageable and reasonable 
They could include: 
Praise; a smile; thumbs up; a ‘high 5’ 
or handshake; some time spent with 
you doing something they enjoy 
(playing a game; a walk to the park; 
listening to music); stickers; reward 
charts; a magazine or small toy; 
something linked to their special 
interest  
*Limit the use of food as a reward 
where possible 

 

Make open ended activities 
time limited: 
o 1 game of . . .  
o 1 episode of . . .  
o Use a timer, clock or 

stopwatch to count down 

Remember: some children 
don’t like to be the 
centre of attention  
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